With the increasing number of foreign language courses via e-learning in higher education institutions, it is important to investigate whether the quality of e-learning is up to the standard. This study aimed at finding out the views of freshmen students on foreign language courses delivered via e-learning and revealing whether there were any statistically significant differences between students' views in terms of age, gender, time spent on using e-learning system and the faculty they studied at. This research was designed using the survey model. The sample of the research consisted of 478 freshmen students who were studying at four faculties and one vocational college in a state university in Turkey. The research data were collected through a scale, proposing a sixdimensional assessment of e-learning systems, which was developed by Ozkan and Koseler (2009) and tested for its reliability by the researchers. Data were analyzed using frequencies, mean, standard deviation, independent samples t-test and one-way Anova. The results indicated that the students' views on foreign language courses delivered via e-learning were negative with an 'overall' part mean score of 2,14 (Std=1,17). Also, the students disagreed 'learners' perspective' dimension (x ̅ =2,24) and partially agreed 'instructor attitudes', 'system quality', 'information content quality', 'service quality' and 'supportive issues' dimensions. Furthermore, it was revealed that there were no significant correlations between students' views and age and the time spent on using elearning. However, statistically significant differences were found between students' views and gender and the faculty students were studying at (p<0.05). The e-learning system should be developed in order for students to have valuable e-learning experiences and benefit from e-learning more.
INTRODUCTION
In recent years, with the development of information and computer technologies and widespread use of the Internet, using these technologies in education has become a core and critical issue in education. In line with the technological advance, the use of technological resources in education has played an important role and adopting elearning systems in courses has gradually become more and more important (Calli, Balcikanli, Calli, Cebeci &Seymen, 2013; Sun, Tsai, Finger, Chen &Yeh, 2008). E-learning is available including high school, universities and post-graduate schools and in different courses.
E-learning has also gradually become an essential part of university education in Turkey (Selman, 2013; Simsek, 2010) . There is a trend among higher education institutions to Ø knowledge is constructed, not transmitted. Ø students can take full responsibility for their own learning. Ø students are motivated to want to learn. Ø the course provides "mental white space" for reflection. Ø learning activities appropriately match student learning styles. Ø experiential, active learning augments the web site learning environment, Ø solitary and interpersonal learning activities are interspersed. Ø inaccurate prior learning is identified and corrected. Ø "spiral learning" provides for revisiting and expanding prior lessons, Ø the master teacher is able to guide the overall learning process (as cited in Yang&Cornelious, 2005, p.8). Ø the ability to use e-learning tools with confidence, Ø the ability to upload teaching materials and announcements to the platform, Ø the ability to hold synchronous and asynchronous discussions, Ø the ability to analyze the learning process based on the logs of the system (e.g., student access time, the number of quiz attempts or the number of views for specific resources), Ø the ability to modify and adapt textual, audio and video materials to suit them to the needs of students, Ø the ability to use electronic databases to enhance the process of materials authoring.
Besides
Based upon the necessary teacher qualities, Compton (2009) discusses four responsibilities that language teacher training programs need to assume to prepare future language teachers for quality online language teaching. The responsibilities may be listed as: 1) Developing online language teaching skills through existing courses (language teacher education should include technology, methodology and evaluation courses that focus on on online language teaching issues) 2) Developing online teaching skills at different levels of expertise and responsibilities for different roles (novice, proficient, expert levels of expertise) 3) Revamping existing technology training (technology training should start early in language teacher training programmes.) 4) Implementing early virtual field experiences and virtual practicum Studies related to foreign language learning via e-learning differ from each other in terms of their research focus. When studies in the field of foreign language teaching and learning via e-learning are analyzed, it is seen that in some studies perceptions and attitude of teachers' and learners' towards e-learning have been identified by researchers (Cakir &Solak, 2014; Oz, 2015; Sahin-Kizil, 2011; Srichanyachon, 2013). In Cakir &Solak's study, it was found that Turkish learners had positive attitude towards e-learning in foreign language courses. In Oz's study, positive correlations were found between the attitudes towards foreign language learning and attitudes towards online learning. In Sahin-Kizil's study, English teachers were found to have positive attitudes towards online learning. In Srichanyachon's study, students' attitude towards an online English class was found to be moderate level. Besides, some studies have compared e-learning and traditional classroom in terms of teachers' and learners' perspectives or student performance (Grosu &David, 2013; Trajanovic, Domazet &Misic-Ilic, 2007). In Grosu &David's study, undergraduate students' and foreign language trainers' perspectives about e-learning were investigated and it was found that both groups shared views on the advantages of e-learning in foreign language education. In Trajanovic, Domazet &Misic-Ilic's study, online learning students were found to have scored higher than traditional learning students. However, there are limited studies (Baturay, 2011; Cetin &Akar, 2012) identifying real e-learning experiences and teachers' and students' views and satisfaction with foreign language courses via e-learning. In Baturay (2011)'s study, sense of classroom community, cognitive learning, satisfaction, the level of the Internet self-efficacy, and achievement scores of students were investigated and it was found that satisfaction of students from foreign language courses via e-learning is highly related to their perceived cognitive learning. In Cetin & Akar's study, e-learning system was investigated according to teachers' perspectives. Therefore, the present study, investigating freshmen students' views about foreign language courses delivered via elearning and focusing on all the important factors of an e-learning system such as learner, instructor, system, content, service and contextual factors may be an attempt to address the lack in the literature.
Starting with the fall semester of 2012-2013 academic year, e-learning is applied in the education of English as a compulsory course in a state university in Turkey (http://www.uzemturkiye.com/). English as a compulsory course is offered to freshmen students in the first and second semester. Foreign Language I and II courses are entirely conducted via Internet through a Learning Management System (LMS). Students do not meet the course instructor, except for the synchronous weekly meeting. These courses mostly focus on A1 level with vocabulary, grammar, reading and listening skills but in this e-learning context speaking skills cannot be focused on because there are no tools to support speaking in the LMS used in the university. Therefore, students do not have the opportunity to improve their speaking skills in this e-learning system which is also found in Grosu&David (2013)'s study that speaking skills are difficult to acquire in foreign language courses through e-learning. In the LMS which is used in this study, there are no communication and collaboration tools such as chats, e-mail and forums. Also, power point slides, which are prepared by the English course instructors collectively, are used to present the material. The instructor uses students' native language while teaching grammatical structures.
Since it is the first time that the foreign languages courses are implemented via elearning, it needs to be investigated whether the quality of e-learning system is up to the standard. As an important stakeholder of e-learning, it is important to seek students' views and their satisfaction levels regarding e-learning in foreign language courses. Based upon the findings obtained from this study, it may be possible to shed light on the betterment of the e-learning system for foreign language courses.
Hence, the aim of this research is to investigate the views of freshmen students on foreign language courses delivered through e-learning system. This research aims to answer the following research questions: 1) What do freshmen students think about foreign language courses delivered through e-learning system? 2) Are there statistically significant differences between students' views in terms of age, gender, time spent on using e-learning system and the faculty they study at?
METHODOLOGY

Research Design
This research was designed using the survey model. Survey models are used to describe the attitudes, opinions, behaviors, or characteristics of the population (Creswell, 2012 
Data Collection
Data Analysis Data were analyzed using the Statistical Package for Social Sciences (SPSS. 19).
Descriptive statistics were utilized to run for percentages, mean and standard deviation. To answer the first research question "What do freshmen students think about foreign language courses delivered through e-learning system", mean, percentages and standard deviation were calculated. To answer the second research question "Is there a significant difference between students' views in terms of age, gender, time spent on using elearning system and the faculty they study at", independent samples t-test was utilized to test whether there was a significant difference between students' views in terms of age, gender, time spent on using e-learning system and one-way ANOVA was utilized to determine whether there was a significant difference between students' views in terms of the faculty they study at.
RESULTS
To present a planned report of the results, the findings were structured along the research questions.
What do Freshmen Students Think about Foreign Language Courses Delivered through ELearning System?
In Table 2 , students' views on e-learning and e-learning system are presented: As can be seen from Table 2 , the majority of the responses are on the strongly disagree side, which implies that most of the students are not content with e-learning application in general. In Table 3 , 4, 5, 6, 7 and 8 below, participants' views on the six dimensions of the scale are shown: The negative views of students also continue in that section. Table 3 suggests that for most of the statements, the majority of the students disagree with e-learning application in terms of learners' perspective. Also, in statement 4, students agree the positive effect of face-to-face education in the learning process. Furthermore, in statement 13 it is seen that most of the students have not had e-learning experience before. It is very vivid in Table 4 that majority of the responses partially agree the positive attitudes and behaviors of instructors in e-learning application. An instructor on an online learning environment is expected to have skills such as creating an online enjoyable environment, being knowledgeable about the content, being good at communication with students and responding quickly to e-mails/posts, questions and concerns. Table 5 shows that students also partially agree system quality of e-learning application. What is put forward here is that students really expect the e-learning system to be easily accessible, clear, easy to navigate and interactive by chats and forums. Table 7 shows that majority of the responses are also on the partially agree side in service quality dimension. Students partially agree the quality of service provided to them. Students expect the instructor to be friendly, proficient with the content and accessible. Moreover, students expect not to have any problems during communication with help desk and access to the modules. As can be seen from Table 8 , the majority of the responses are also on the partially agree side for supportive issues of e-learning application. In statement 66, it is revealed that students partially agree to use e-learning system as a supportive tool if e-learning was still optional. Furthermore, in statement 67, it is seen that students really prefer face-toface lectures to online courses. When the mean scores of each dimension are analyzed from Table 9 , it is seen that the mean scores are between 2 and 3. The students' views on foreign language courses delivered via e-learning are negative with an 'overall' part mean score of 2,14. Moreover, students disagree 'learners' perspective' dimension with a mean score of 2,24. However, students partially agree 'instructor attitudes', 'system quality', 'information content quality', 'service quality' and 'supportive issues' dimensions.
Is There a Significant Difference between Students' Views in Terms of Age, Gender, Time Spent on Using E-Learning System and the Faculty They Study at? Based on the results of the independent samples t-test, there were not statistically significant differences between age and all the dimensions of the scale. In other words, students' views did not differ according to ages 18-20 and 21-24. Based on the results of the t-test, it was unearthed that there were significant differences between males and females only in the 'Information Content Quality' dimension (p<0.05). Female university students exhibited more positive views than their male counterparts in 'Information Content Quality' dimension. According to the independent samples t-test results, there were no significant differences between time spent on e-learning system and all the dimensions of the scale. It was expected that students spending more than one hour on e-learning system per day had more positive views on e-learning than those spending less than one hour on e-learning system per day. However, in this research, no significant differences were found. This situation may have resulted from the fact that the research data were collected in the first year of e-learning application and the students may not have adapted to this new application. To reveal whether there were any significant differences between students' views in terms of the faculty they study at, one-way anova was utilized. As shown in Table 13 , there are significant differences between students' views in terms of the faculty they study at and all the dimensions of the scale (p<0.05). Students studying at vocational college have more negative views than students studying at faculties of education, arts and sciences, engineering and administrative and economics in all dimensions of the scale.
DISCUSSION, CONCLUSION AND RECOMMENDATIONS
In this research, two research questions were posed to obtain information about the views of university students on foreign language courses delivered via e-learning and the data were analyzed using different statistical analysis methods. According to 'overall' part, it was revealed that university students were not satisfied with foreign language courses delivered via e-learning in general. They mostly preferred face-to face instruction to e-learning, which is similar to Inozu and Ilin (2007)'s research findings where the majority of the students did not enjoy online foreign language learning as it lacked opportunities for practice and face-to-face natural interaction. In the current research, this could be explained by the fact that e-learning is rather novel for students and therefore difficult to adapt. Similar to what Dajani (2009) found in his study, this study indicated that the majority of the students had no e-learning experience (item 13) and viewed e-learning negatively. Also, the research data were collected in the first year of elearning application, which may account for the negative views of students. Students may be used to learning in traditional face to face learning and teaching, so it may require some more time to get used to e-learning. In addition, according to what is discussed in Kilickaya, Krajka & Latoch-Zielinska (2014)'s study, Turkish learners require immediate feedback, teacher support and opportunities for real communication in the learning process, as they are not ready yet for independent learning which is provided by elearning. Besides, it was found out in Murday, Ushida, & Chenoweth (2008)'s study that online foreign language learners have higher level of satisfaction from online foreign language courses over time compared to the face-to-face courses.
Implemented at one university, the generalization of the findings of the current study is limited. Some different findings could be explored in other studies due to instructor characteristics, quality of the e-learning system, content used and student background. For instance, in Srichanyachon (2013)'s research, students' attitudes towards an online English course was moderate.
Furthermore, in this research, the results of the independent samples t-test exhibited no statistically significant differences between students' ages and their views on e-learning. Unlike the findings of the study conducted by Srichanyachon (2013), the present study found statistically significant differences according to gender. Female university students were found to have more positive views than males in the 'information content quality' dimension. However, no significant differences were found between students' views and time spent on e-learning system as opposed to what was expected. Normally, it was expected that students spending more time on e-learning system would have more positive views. This may be due to having no e-learning experience before and adaptation difficulties to the new system.
It was also unearthed in the study that there were statistically significant differences according to the the type of the faculty of students. Vocational college students viewed elearning more negatively than students in faculties of education, arts and sciences, engineering and administrative and economics in all dimensions of the scale. Vocational college students may have problems in accessing the e-learning system. However, it is not known whether this difference stemmed from access opportunities to the e-learning system since no data were collected about this. Also, vocational college students may not be ready to spend more time and effort to learn on their own or may not have self-study habits.
In order for an e-learning system to be successful and fruitful, there are a variety of factors contributing to its success, which was found out in this research. Internet infrastructure should be strong to avoid communication failure. The e-learning system should be interactive by chats and forums, accessible all the time and easy to navigate. Apart from this, the content should be enough, clear, up to date, interactive and enjoyable. Instructors' teaching competence, personal characteristics, subject matter expertise and relationships with students are also vital for e-learning courses. Therefore, before launching an online course, instructors should be trained about how to conduct online teaching and learning, arouse learners' interest and maintain student attendance and participation. In line with the results of the study, instructors should be friendly, proficient, accessible and quick to respond to students' needs and concerns. These The study was conducted to investigate students' views on language learning via elearning. However, further research may include other stakeholders such as instructors. Foreign language instructors' views and perceptions about e-learning are also worth investigating. Furthermore, the sample group of this research was comprised of freshmen students with elementary level of English. Thus, it can be recommended that further research is implemented with different study populations as well as different English proficiency levels.
As a result, the e-learning system mentioned in this research should be developed in order for students to have valuable e-learning experiences and benefit from e-learning more. Moreover, students should be trained to perform self-regulated learning and in turn improve e-learning efficiency.
